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Introduction

The amount of instruction time available to students is an important factor in their learning process. Existing evidence suggests that the quality of instruction and the time available for learning can have a positive effect on student achievement and can compensate for weaknesses in other areas such as students' capabilities or willingness to learn (
). Research has also shown how the increase in the amount of instruction time allocated to a specific discipline can help to raise students' interest levels in that subject, and subsequently improve performance (
). 

The correlation between instruction time and performance is not, however, unequivocal as other important elements must be factored into the equation; these include the quality of instruction and the time available for learning outside school. The positive relationship between increased instruction time and student achievement is, in effect, more apparent when the increase is accompanied by other support measures and directed at disadvantaged students, for instance, those who have a less favourable home learning environment. 
Lavy (2015) examined the correlation between the PISA test scores of students from the same school in different subjects and the instruction time spent on those subjects. He found that the differences between subjects in student achievement were associated with differences in the available school instruction time for each subject, particularly with respect to pupils from families with low levels of education and the children of second-generation immigrants (
). Dobbie and Fryer (2013) observed that an index of five policies (increased instructional time, frequent teacher feedback, the use of data to guide instruction, 'high-dosage' tutoring and high expectations) could explain around 45 % of the variation in students' results and schools' effectiveness in charter schools in New York (
). Moreover, Battistin and Meroni (2016) analysed the impact of increasing instruction time in low achieving schools in Italy within the framework of the Quality and Merit Project, concluding that the intervention raised scores in mathematics for students from the least advantaged backgrounds. In contrast, targeting the best students with extra activities in language came at the cost of lowering their performance in mathematics (
). Aucejo and Romano (2016) observed that gains in maths and reading scores were more significant when intervening to reduce absenteeism (and, therefore, levelling the amount of learning time students received) than when increasing the number of instruction days in the school year (
). 

This report concerns the recommended minimum instruction time in full-time compulsory general education (i.e. from the first year of primary education until the end of full-time compulsory education for all students) in the school year 2020/21 in 39 European education systems (
). Data have been collected jointly by the European Commission's Eurydice and the OECD's NESLI networks. Secondary education programmes with vocational profiles and programmes specifically designed for students with special needs are out of the scope of this study. 
For the Netherlands, Austria and Liechtenstein, the information is broken down into the different pathways or programmes that start at lower secondary level in general education (
). In the French Community of Belgium, Bulgaria, Hungary, Italy, Romania and Turkey, data for upper secondary education (ISCED level 34) only refer to the general programme in which the largest proportion of students are enrolled. 

This publication focuses on the recommended minimum instruction time for the compulsory curriculum specified in the regulations or policy documents of the education authorities, i.e., the minimum instruction time normally received by students. However, in certain countries, this minimum time may not apply to all schools or geographical areas. Furthermore, in some countries, schools may be required to make available additional instruction time, but students are free to decide whether or not to take advantage of it. This additional time is often offered in the form of programmes aimed at disadvantaged or low-achieving students. The non-compulsory curriculum is beyond the scope of the comparative analysis but further details can be found in the appendix and the country-specific notes of the countries concerned. 

This report is organised as follows: 
Part I consists of a comparative analysis on the recommended minimum annual instruction time and its distribution across the curriculum subjects, with a special focus on reading, writing and literature, mathematics, natural sciences and social studies. These areas have been selected in the context of the benchmark set by the Council of the European Union for reading, mathematics and science, which states that by 2020 the proportion of 15-year-olds with low achievement should be less than 15 % (
). Furthermore, the Council's recent recommendation on promoting common values, inclusive education, and the European dimension of teaching includes, as priorities, the promotion of citizenship education, democratic values, civic participation and an understanding of the origins and working of the European Union; these elements of the curriculum usually belong to the area of social studies (
). 

The comparative analysis comprises eight sections: 

· Section 1 shows how the minimum instruction time within compulsory education is related to the number of years concerned. 

· Section 2 compares the recommended annual instruction time across countries by education level. 

· Section 3 describes the main changes that have taken place over the last year. 

· Section 4 looks into the flexibility that local authorities and schools have in allocating the recommended instruction time across grades and/or subjects, or to choose the subjects that they offer. 

· Section 5 examines the minimum instruction time for reading, writing and literature in primary and full-time compulsory general secondary education.
· Section 6 focuses on the minimum instruction time allocated to mathematics in primary and full-time compulsory general secondary education.

· Section 7 looks into the minimum instruction time recommended for natural sciences in primary and full-time compulsory general secondary education.

· Section 8 examines the importance of social studies in the curriculum in terms of instruction time,

Part II is divided into five sections. Section 1 consists of a reading guide to the diagrams (national data sheets), including a list of the acronyms and abbreviations used. The diagrams are shown in Section 2 (Instruction time by country) and Section 3 (Instruction time by subject). Section 4 contains an appendix with the diagrams for some subject categories (i.e. languages 4 and 5) and for the non-compulsory curriculum. The country-specific notes are available in Section 5. 

The definitions and the codes used can be found in the glossary at the end of the report. 
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1. 
The minimum instruction time for compulsory education is related to the number of grades covered
Full-time compulsory general education (as defined in this study) lasts from 8 to 12 years depending on the country. In 21 education systems, it covers primary and general lower secondary education (i.e. ISCED levels 1 and 24). In 18 education systems, it also includes one or more grades of general upper secondary education or ISCED level 34. In the Netherlands, the number of levels depends on the pathway (ISCED 1 and 24 for VMBO and ISCED 1, 24 and 34 VWO and HAVO). The total instruction time recommended for the whole of full-time compulsory general education in each country is usually related to the number of grades involved: the more grades covered, the higher the number of hours (Figure 1).

Figure 1: Number of years of full-time compulsory education (in primary and secondary education) and 
total recommended instruction time (in hours) for the compulsory curriculum, 2020/21 
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	Number of years of full-time compulsory education 


Minimum instruction time in hours for the compulsory curriculum for each education level, 2020/21 

	
	BE fr
	BE de
	BE nl
	BG
	CZ
	DK
	DE
	EE
	IE
	EL 
	ES
	FR
	HR
	IT
	CY
	LV

	ISCED 1
	5 180
	5 096
	4 947
	2 028
	3 452
	7 000
	2 900
	3 964
	5 490
	4 437
	4 750
	4 320
	1 890
	4 455
	4 760
	3 589

	ISCED 24
	1 850
	1 699
	1 902
	2 367
	3 569
	3 600
	4 502
	2 468
	2 772
	2 317
	3 167
	3 832
	2 651
	2 970
	2 570
	2 359

	ISCED 34
	3 453
	3 397
	3 804
	1 728
	
	
	932
	
	924
	
	1 060
	1 008
	
	1 782
	
	

	
	LT
	LU
	HU
	MT
	
	NL 
	
	AT
	PL
	PT
	RO
	SI
	SK
	FI
	SE

	ISCED 1
	2 646
	5 544
	2 712
	4 494
	
	5 640
	
	2 820
	2 268
	5 429
	3 300
	4 091
	2 693
	3 962
	4 283

	ISCED 24
	4 957
	2 535
	3 168
	2 236
	3 000
HAVO
	3 700
VMBO
	3 000
VWO
	3 600
AHS
	3 600
MS
	3 066
	2 505
	3 778
	2 298
	4 095
	2 423
	2 607

	ISCED 34
	
	845
	1 869
	1 412
	1 700
	
	2 700
	
	
	
	2 268
	1 972
	
	870
	
	

	
	AL
	BA
	CH
	IS
	
	LI
	
	ME
	MK
	NO
	RS
	TR
	
	
	
	

	ISCED 1
	2 927
	2 700
	4 801
	5 100
	
	3 767
	
	2 682
	2 099
	5 272
	2 457
	2 880
	
	
	
	

	ISCED 24
	3 098
	3 008
	2 884
	2 516
	3 795
Gym
	3 713
Obs
	3 713
Reals
	2 698
	1 940
	2 622
	3 407
	3 360
	
	
	
	

	ISCED 34
	
	
	
	
	
	
	
	
	1 113
	
	
	3 840
	
	
	
	


Source: Eurydice.

Country-specific notes
Germany: The data represent the weighted average instruction time for the compulsory core curriculum subjects, calculated by the Secretariat of the Ministers of Education and Cultural Affairs of the Länder based on the number of students enrolled in the different types of school (reference year 2019/20).

Spain: The data on intended instruction time are based on national and regional regulations on the curriculum and school calendars (reference year 2020/21). To calculate the weighted averages, statistics on the numbers of students per grade and autonomous community from the Statistics Office of the Ministry of Education and Vocational Training were used (reference year 2018/19).
Austria: Data for grade 9 are not available, even though this grade is part of full-time compulsory general education.

Switzerland: Except for a minimum number of lessons for physical education, no standard curriculum and no standard instruction time are defined at national level. Curricula and intended instruction time are determined by the 26 Cantons. The figures represent weighted averages of the cantonal requirements for each grade and the total instruction time, as provided in cantonal timetables (Stundentafeln / grilles horaires).

The total number of recommended hours in full-time compulsory general education is below 7 700 in 22 education systems and, in almost all of these, full-time compulsory general education spans only eight or nine years. In Croatia, Poland and Serbia, it spans eight years. In 15 education systems, it spans nine years. Of these, the lowest number of recommended hours are found in Montenegro, followed by Bosnia and Herzegovina, Latvia, Albania and Bulgaria. Lithuania, Slovakia and Iceland also recommend fewer than 7 700 hours, although full-time compulsory general education spans 10 years. Finally, in North Macedonia, the length of full-time compulsory education is 11 years for the school population taken as a whole, 13 years for those in general education programmes and in four-year vocational education.

In 13 of the education systems where full-time compulsory general education spans 10 years, between 7 603 and 10 600 hours of instruction time are recommended. Denmark clearly stands out, with an instruction time of 10 600 hours, which is 1 260 hours more than the next highest instruction time in the Netherlands (VMBO – 9 340 hours).

In the remaining education systems/pathways where full-time compulsory general education spans 11 or 12 years, between 5 152 hours (North Macedonia) and 11 340 hours (the Netherlands – VWO) of instruction are the norm.

Primary education usually covers more years and includes more instruction time than lower secondary education

Primary education tends to cover more years than lower secondary education and the total instruction time provided is consequently higher in many countries.

Primary education spans from four to seven years depending on the country, covering five or six years in two thirds of the education systems. In contrast, lower secondary education spans four years or less in all but three education systems.

In line with this, primary education covers 4 000 hours or more in half of the education systems, while lower secondary education includes 4 000 hours or more in only two education systems. On average, primary education covers at least 4 082 hours of instruction and general lower secondary education covers at least 2 858 hours of instruction.

As Figure 2 shows, the variation between countries in the recommended instruction time is greater for primary than for lower secondary education. The recommended instruction time for compulsory general lower secondary education ranges from 2 000 to 4 000 hours in the majority of education systems, with only seven outside this range. At primary level, the variation in the number of hours of instruction time is much larger.

Figure 2: Distribution of the education systems according to the total instruction time (hours) allocated at primary and lower secondary level, 2020/21
	Primary education
	
	Lower secondary education
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2.
Compulsory general secondary education tends to have more annual hours of instruction than primary education

Even though primary education usually includes more instruction time overall, the annual instruction time is often higher at secondary level. General lower secondary education tends to span a fewer number of grades, but these grades usually include more hours of instruction than at primary level. This is also the case at upper secondary level in countries where this level encompasses one or more grades of full-time compulsory general education. This suggests a tendency in education policy to increase learning time according to students’ age, with younger students spending less time in class. Indeed, the first grades of primary education often include fewer hours of instruction.

Figure 3 shows the minimum instruction time per notional year, which is calculated by dividing the total instruction time recommended for primary, lower secondary and upper secondary education by the number of years covered by each education level.

In primary education – the lowest of the three education levels – the average minimum instruction time per notional year is 723 hours. The annual instruction time ranges from below 500 hours in countries such as Croatia and North Macedonia, to more than 900 hours in Denmark, Ireland, Luxembourg, the Netherlands and Portugal. In more than three quarters of the education systems, the recommended instruction time per notional year is less than 864 hours.

In general lower secondary education, the average minimum instruction time per notional year is 862 hours, ranging from 485 hours in Iceland and 663 hours in Croatia to 1 000 hours or more in Denmark, Spain and the Netherlands (HAVO and VWO). In about half of the countries, the recommended annual instruction time (per notional year) is more than 864 hours.

In nearly all education systems, the minimum instruction time per notional year in lower secondary education is higher than in primary education. The difference is more than 260 hours in Bulgaria, Spain and Romania; only in Luxembourg, Malta, the Netherlands (VMBO) and Portugal, is the recommended annual minimum instruction time slightly higher in primary education than in lower secondary education. In the German-speaking Community of Belgium, the minimum instruction time is the same at both education levels.

In 18 education systems, at least one grade of ISCED level 34 (which normally coincides with general upper secondary education) is compulsory. The average recommended instruction time per notional year at this education level is 884 hours, ranging from 557 hours in North Macedonia to over 1 000 hours in Spain and France (
).

Figure 3: Recommended minimum instruction time for the compulsory curriculum, in hours, per notional year and by ISCED level, 2020/21 
	
	ISCED 1
	
	ISCED 24
	
	ISCED 34
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	ISCED 1
	
	ISCED 24
	
	ISCED 34


Source: Eurydice.

Explanatory note

The bar chart shows the recommended minimum instruction time (number of hours) per notional year. For each country, the minimum instruction time in hours for the compulsory curriculum for each ISCED level has been divided by its duration in years. The number of compulsory years per education level is shown before each bar for the three education levels.

This figure covers only primary and full-time compulsory general secondary education. Grades at pre-primary level are excluded, even if they are part of full-time compulsory education.

The column for ISCED 34 captures information only for the countries where full-time compulsory general education includes one or more grades of upper secondary education.

Country-specific notes

Germany: The data represent the weighted average instruction time for the compulsory core curriculum subjects, calculated by the Secretariat of the Ministers of Education and Cultural Affairs of the Länder based on the number of students enrolled in the different types of school (reference year 2019/20).
Spain: The data on intended instruction time are based on national and regional regulations on the curriculum and school calendars (reference year 2020/21). To calculate the weighted averages, statistics on the numbers of students per grade and autonomous community from the Statistics Office of the Ministry of Education and Vocational Training were used (reference year 2018/19).
Austria: Data for grade 9 are not available, even though this grade is part of full-time compulsory general education.

Switzerland: Except for a minimum number of lessons for physical education, no standard curriculum and no standard instruction time are defined at national level. Curricula and intended instruction time are determined by the 26 Cantons. The figures represent weighted averages of the cantonal requirements for each grade and the total instruction time, as provided in cantonal timetables (Stundentafeln / grilles horaires).

3.
The minimum instruction time changed in the majority of countries between 2018/19 and 2020/21. The COVID-19 pandemic has also had repercussions for instruction time in a few education systems

More than half of the education systems changed their minimum instruction time between 2018/19 and 2020/21. In 14 education systems, there were no changes in the minimum instruction time (Figure 4). Broad curriculum reforms account for the changes in the recommended instruction time in Hungary and Liechtenstein (increase) and Poland (decrease).

In a few other countries, minor changes in the minimum instruction time were due to fluctuations in the number of instruction days, depending, for instance, on when holidays fell throughout the year and the specific arrangement of the school year. In 2020/21, an extra day or more of instruction was included in Belgium (all Communities), Czechia, Slovakia and Finland. Therefore, the total instruction time increased in these countries. Conversely, there were fewer instruction days in the school year – and the instruction time slightly decreased – in Cyprus (ISCED 1) and Hungary.
Data for Germany, Spain and Switzerland consist of weighted averages, which tend to vary every year. In most other countries where changes occurred, they were due to minor changes in the curriculum.

Figure 4: Changes in the recommended minimum instruction time for full-time compulsory general education between 2018/19 and 2020/21 and the effect of COVID-19
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	Source: Eurydice.


Variation in the number of hours of instruction time between 2018/19 and 2020/21
	
	BE fr
	BE de
	BE nl
	BG
	CZ
	DK
	DE
	IE
	EL
	ES
	FR
	CY
	LV

	ISCED 1
	224.0
	56.0
	31.1
	78.7
	17.7
	-360.0
	3.4
	60.0
	-51
	0.1
	0.0
	-112.0
	0.7

	ISCED 24
	-38.0
	18.7
	11.9
	0.0
	18.3
	0.0
	-24.1
	0.0
	-57
	6.8
	48.0
	0.0
	-22.7

	ISCED 34
	149.3
	37.3
	23.7
	0.0
	
	
	-4.3
	0.0
	
	6.9
	-28.0
	
	

	
	LT
	HU
	MT
	PL*
	PT
	RO
	SK
	FI
	CH
	LI Gym
	LI Obs
	MK
	RS

	ISCED 1
	204.8
	-57.4
	-633.5
	*
	-30.3
	-60.0
	14.4
	57.0
	19.0
	27.3
	27.3
	-997.2
	-54

	ISCED 24
	41.6
	-35.4
	-291.5
	*
	-249.2
	-22.4
	21.9
	0.0
	48.0
	0.0
	27.3
	-964.2
	93

	ISCED 34
	
	-48.0
	-192.5
	
	-146.7
	23.2
	4.6
	
	
	
	
	-507.0
	


Source: Eurydice.

Explanatory note

The map shows the overall change for all ISCED levels. Changes of less than 1 hour are not shown. The effect of the COVID-19 pandemic is shown if the change in instruction time was included in legislation before the start of the school year. (*) denotes a break in series.
Country-specific notes

Germany and Spain: The data correspond to the weighted averages of the minimum instruction time defined by each of the Länder and the autonomous communities, respectively. These vary from one year to another because of fluctuations in the student population.

Latvia: The decrease is caused by methodological difficulty to include in the data vertical flexibility that will be gradually introduced for 3-year periods starting on grades 1, 4 and 7 from 2020/21. All grades (1ꟷ3, 4ꟷ6 and 7ꟷ9) will be part of vertical flexibility from 2022/23 onwards.
Poland: Due to the substantial reform of the education system, it is impossible to compare data from one year to another. In the previous system, primary education (ISCED 1) included six years of schooling, and lower secondary education (ISCED 24), included three years of schooling. After the reform, primary education (ISCED 1) corresponds to grades 1ꟷ4 of single structure education (ISCED 1+24) and lower secondary education (ISCED 24) corresponds to grades 5ꟷ8 of this single structure. Hence, “break in series” is marked in the table.

Switzerland: The intended instruction time is based on the 26 cantonal timetables (Stundentafeln / grilles horaires) for ISCED 1 and 24 in 2020/21. The calculation is provided by the Swiss Conference of Cantonal Ministers of Education.

The COVID-19 pandemic has also affected education systems in 2020 and 2021. According to data from the United Nations Educational, Scientific and Cultural Organization (UNESCO), by 10 March 2021, almost 145 million learners across the world were affected by school closures, representing 8.3 % of the total number of enrolled pupils. Moreover, 26 countries around the world faced country-wide school closures (
).

In Europe, three education systems reported a reduction in the recommended minimum instruction time as a direct result of the pandemic (see Figure 4 and the explanatory note). 
In Malta, the 2020/21 school year started later than usual. In addition, the opening of the school year was staggered over six school days, with different grades starting on different days. In Portugal, the school calendar for 2020/21 included an initial period of compensatory learning (a type of catch-up during the first five weeks of the first term), which did not interfere with the work schedule for the new school year. Due to the COVID-19 pandemic and the temporary switch to distance education, the Government decided in February 2021 to have more instruction days and postpone the start of the summer holiday.
In North Macedonia, the start of the school year was postponed from 1 September 2020 to 1 October 2020 and therefore the number of instruction days was reduced from 180 to 159. Moreover, the length of lessons was shortened by ten minutes to ensure the safe operation of classes when transferring between them, thus also reducing the total instruction time.

The number of instruction days was reduced in five education systems because of the pandemic, but this is not visible in the instruction time data. In Belgium, decisions were made after the school year had started to lengthen the autumn holiday in November by four days (French Community) and 3.5 days (Flemish Community). In the German-speaking Community, the holiday was lengthened by four days for ISCED 1 and two days for ISCED 24. In Slovenia, the autumn holidays were lengthened by five days. In Ireland, the Christmas break was extended by three days and the instruction finished five days early on 28 May, at lower and upper secondary level thus resulting in eight fewer instruction days at these levels. In Czechia, the autumn and Christmas holidays were also lengthened by four days in total.
4.
In some countries, schools have the flexibility to allocate the recommended time across subjects and/or grades

In most countries, the official steering documents define how the recommended minimum instruction time should be allocated across grades and subjects. In some countries, however, there are fewer centrally defined requirements, and local authorities and schools enjoy greater flexibility in deciding on the amount of instruction time to devote to the different compulsory subjects or even in choosing which subjects to offer. This flexibility gives schools some scope to tailor education to the specific needs of their students. It may also reinforce the need for better coordination across grade levels and disciplines. This section examines the type and degree of flexibility that schools and local authorities are granted for allocating instruction time across grades (vertical flexibility) or across subjects (horizontal flexibility) and for teaching subjects of their own choice (subject flexibility).

Vertical flexibility occurs when central education authorities indicate the total number of hours to be allocated to a specific subject to be taught across more than one grade, without specifying how these hours should be distributed. The minimum instruction time for all subjects is defined in this way in Estonia, Lithuania (primary education), the Netherlands, Finland, Sweden, Iceland and Norway (Figure 5). In Lithuania, at secondary level, about a third of the recommended instruction time is subject to vertical flexibility. In Czechia, at primary and secondary levels, vertical flexibility applies to more than 80 % of the recommended instruction time.

Vertical flexibility does not always operate in the same way. In some cases, the total instruction time is indicated for a complete level of education; in others, it applies to a group of grades within a level. In Czechia and the Netherlands, the instruction time is indicated for a complete level of education. In Estonia, Iceland and Sweden, at primary level (ISCED 1), the grades are split into two groups. In Lithuania, the minimum instruction time is given for each group of two grades at both primary and secondary levels. In Finland and Norway, the number of grades that are combined depends on the subject (
).

In the new education system in Poland, the minimum instruction time is given by grade (and no longer by groups of grades, as was the case previously). In Ireland, education reform is gradually introducing vertical flexibility in lower secondary education, but this will not be reflected in the data provided until the new system has been completely phased in.

There are differences in the way that vertical flexibility is applied in countries in terms of whether it is mandatory to teach particular subjects in every grade in a group.

In Czechia, some subjects, in which vertical flexibility is applied, must be taught in all grades (reading, writing and literature; mathematics; natural sciences; social studies; and arts education), whereas other subjects (namely, ICT and technology) do not have to be taught in all grades.

In the Netherlands, schools have the discretion to determine which subjects to teach in each grade.

In Finland, schools can start teaching any compulsory subject using vertical flexibility from grade 1, but they must introduce the first foreign language by the spring term of grade 1 at the latest; the second foreign language by grade 6; social studies by grade 4; and home economics, guidance and counselling (practical and vocational skills) by grade 7.

In Sweden, the minimum instruction time is recommended/guaranteed for Lågstadiet (lower stage), Mellanstadiet (middle stage) and Högstadiet (higher stage) in compulsory education and schools decide how to distribute the instruction time within each stage, but with some limitations. The number of hours for a subject or group of subjects may be reduced by at most 20 % to accommodate school options at each stage, except for English, mathematics, Swedish and Swedish as a second language.

Figure 5: Time and subject flexibility, % of the total instruction time per ISCED level, 2020/21 
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Source: Eurydice.

Explanatory note

Vertical flexibility: Central education authorities indicate the total instruction time for a certain subject for several grades, for a whole level or for the whole period of full-time compulsory education. Schools / local authorities are then free to decide how much time to allocate to each grade.
Horizontal flexibility: Central education authorities indicate the total instruction time for a group of subjects within a specific grade. Schools / local authorities are then free to decide how much time to allocate to individual subjects (
).

Subject flexibility: Regional/local authorities or schools choose their own subjects (in some cases from a list defined by central education authorities) and allocate the time defined by the central authorities for this purpose (
).

Full flexibility: Central education authorities do not define the minimum instruction time. Regional authorities, local authorities or schools are free to decide how much time to allocate to individual subjects and grades.

The figure shows subject flexibility only when the subjects are compulsory. Instruction time dedicated to subjects offered as options are not shown in the figure. Similarly, the figure does not show subject flexibility when the subjects chosen by schools are subject to horizontal flexibility.

Country-specific note

Latvia: Vertical flexibility is being gradually introduced from 2020/21 for 3-year periods, starting with grades 1, 4 and 7. Vertical flexibility will apply to all grades (1–3, 4–6 and 7–9) from 2022/23 onwards. Vertical flexibility is not shown in the figure as only one grade at each level (ISCED 1, ISCED 24 and ISCED 34) is affected during the first year of the transition.
Horizontal flexibility occurs when the central education authorities set a total number of teaching hours for a combination of compulsory subjects within the same grade. The local authorities or the schools themselves can then decide how much time to allocate to each subject. The Netherlands has full flexibility with respect to time allocation (horizontal and vertical). The minimum requirements for instruction time are set per education level, and schools have full flexibility in allocating time across subjects and grades.

Schools have horizontal flexibility in allocating a significant proportion of the centrally defined minimum instruction time across compulsory subjects in the French Community of Belgium and Italy (primary education) and the German-speaking and Flemish Communities of Belgium (full-time compulsory education). In Portugal, the extent of horizontal flexibility varies depending on the grade. Horizontal flexibility is possible only in grade 1 in Denmark and in grades 1–3 in Poland. In Ireland, horizontal flexibility applies to many subjects in grade 10 (upper secondary education) (
).

In a few other cases there is some horizontal flexibility, but this affects a small proportion of the curriculum. At primary level in Malta and at secondary level in Romania, in addition to the minimum instruction time established for each subject, schools have the flexibility to allocate a few additional hours across the compulsory subjects. In Finland, schools can distribute some additional centrally defined time between music, visual arts, crafts, physical education and home economics.

Schools can also be granted some flexibility to provide instruction time for subjects of their own choice or from a predefined list. In comparison with vertical and horizontal flexibility, subject flexibility usually applies to a relatively small percentage (less than 23 %) of the total instruction time. It is found in 14 education systems. Schools can use this additional flexible time defined by the education authorities to provide more instruction time for compulsory and elective subjects, offer subjects of their own choice, such as sports, foreign languages, religious and moral education, ICT and other technology subjects, or organise special weeks around particular themes. The examples below show how subject flexibility has been applied in different education systems.

In the French Community of Belgium, secondary schools have some flexibility to decide which elective subjects to offer to students.

In Czechia, schools can use flexible subject time to increase the instruction time for compulsory or elective subjects, start teaching a foreign language in grades 1 and 2, teach a second foreign language or swimming in primary education or teach additional foreign languages.

In Estonia, schools usually use their flexible subject time to provide religious and moral education and ICT.

In Ireland, the phasing in of the new specifications for the junior cycle (lower secondary education) has meant increased flexibility for schools in terms of designing their own programmes of learning.

In Greece, flexible subject time is used to implement cross-thematic programmes (e.g. on the environment, health, culture and arts) at primary level. 

In Spain, flexible subject time is allocated by the autonomous communities to subjects of their choice (normally from a predefined list).

In Latvia, the education authorities recommend that schools devote additional flexible subject time to sports.

In Hungary, the instruction time included for the compulsory flexible subjects chosen by schools (see ‘Glossary’) can be used by schools to increase the time allocated to the prescribed subjects or for new subjects (with framework curricula adopted by the minister responsible for education) of their choice. In addition, schools must include the subject ‘homeland and people’ between grade 5 and grade 8 (one lesson per week).

In Slovakia, schools can use flexible subject time to increase the instruction time for compulsory subjects or provide a second or third language, technology education or other subjects such as transport education, sex education and minority languages.

In Finland, schools can use flexible subject time to offer any subject.

In Albania, flexible subject time can be used to provide subjects chosen by schools, such as environment education at primary level and foreign languages at secondary level.
In Montenegro, flexible subject time includes the 2-week instruction time that schools devote to culture, technical activities, sports, outdoor education and school trips.

The highest degree of local decentralisation and school autonomy can be found in Switzerland. At national level, only education standards (basic competences) for core subjects are defined. There is no standard curriculum and no predefined instruction time (except for a minimum number of hours for physical education) at national level. Within the framework of the education standards, at regional level, the Cantons are free to determine the curricula (at the level of language regions) and intended instruction time (at cantonal level).

5.
Reading, writing and literature takes up the largest proportion of the curriculum, especially in primary education

This section examines the relative importance of reading, writing and literature (in the main language of instruction or language 1) (
). The bar chart in Figure 6 shows the proportions of total instruction time allocated to this subject area in primary and full-time compulsory general secondary education by country. The numbers of hours allocated by education level and country are provided in the table below.

Figure 6: Percentage of the recommended minimum instruction time allocated to READING, WRITING AND LITERATURE in primary and full-time compulsory general secondary education, 2020/21
	
	Primary education
	
	Compulsory general secondary education
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Source: Eurydice.

Minimum instruction time in hours as defined centrally for reading, writing and literature, per education level, 2020/21
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Source: Eurydice.

Explanatory note

This figure concerns reading, writing and literature as a compulsory subject in general education. The percentages were obtained by dividing the total time allocated to this subject area in primary and full-time compulsory general secondary education by the minimum total instruction time provided for the respective education level (and multiplying by 100).

Where it is a compulsory subject with flexible timetable (see ‘Glossary’), the instruction time is not reported for the grades or levels concerned (see also the country-specific notes).

Left arrow: The instruction time for other subjects is included in the time for reading, writing and literature for one or more grades (see the country-specific notes).

Country-specific notes

Denmark: In grade 1, reading, writing and literature is a compulsory subject area with time flexibility and the instruction time for this grade is therefore not included.

Germany: The data represent the weighted average instruction time for the compulsory core curriculum subjects, calculated by the Secretariat of the Ministers of Education and Cultural Affairs of the Länder based on the number of students enrolled in the different types of school (reference year 2019/20).
Ireland: In practice, schools provide more instruction time for reading, writing and literature than the time they have at their discretion to distribute across the compulsory subjects. At secondary level, data refer only to ISCED 24. In grade 10 (ISCED 34), English is a compulsory subject with time flexibility and the instruction time for this grade is therefore not included.

Spain: The data on intended instruction time are based on national and regional regulations on the curriculum and school calendars (reference year 2020/21). To calculate the weighted averages, statistics on the numbers of students per grade and autonomous community from the Statistics Office of the Ministry of Education and Vocational Training were used (reference year 2018/19).
Italy: In grades 6–8, the instruction time for social studies is included in the time for reading, writing and literature.

Austria: Data for grade 9 are not available, even though this grade is part of full-time compulsory general education.

Poland: In grades 1ꟷ3 of primary education, reading, writing and literature is a compulsory subject area with time flexibility. In the last (4) grade of ISCED 1, the curriculum defines instruction time for this subject area.
Portugal: In grades 5 and 6 of primary education, reading, writing and literature is a compulsory subject area with time flexibility and the instruction time for these grades is therefore not included.

Bosnia and Herzegovina: In grade 1, reading, writing and literature includes the instruction time for mathematics.
Reading, writing and literature is the subject area that generally accounts for the largest proportion of instruction time at all education levels, being especially dominant in primary education. At this level, the minimum instruction time recommended for this subject area covers, on average, 25 % of the curriculum, ranging from 15 % to 38 % depending on the country (
). In the German-speaking Community of Belgium (18 %), Ireland (20 %), Malta (15 %) and Liechtenstein (19 %), the percentages are relatively low compared with those in other countries, but the teaching of a second language also takes up a similar share of the curriculum at primary level – and it is significantly higher than in other countries. In all other education systems, it covers more than 20 % of the curriculum at this education level. In France, Lithuania, Austria, Slovakia and Turkey, it accounts for 30 % or more of the curriculum.

In full-time compulsory general secondary education, reading, writing and literature covers an average of 14 % of the curriculum, which is similar to the weight of other core subject areas such as mathematics and natural sciences. Only in Greece does it account for more than 20 % of the total instruction time at this education level.

In Ireland, in grade 10, the last grade of full-time compulsory education, English is a compulsory subject with time flexibility; instruction time is therefore not reported in Figure 6.
In Italy, in grades 6–8, the minimum instruction time recommended for reading, writing and literature includes the teaching of social studies.

Reading, writing and literature is the subject area to which the largest number of hours is allocated at primary level in nearly all countries. On average, 938 hours of instruction are allocated to this subject area across the whole of primary education, ranging from 445 hours in North Macedonia to 1 656 hours in France. In half of the education systems (where a minimum instruction time is defined for this subject area), the recommended instruction time includes at least 893 hours. Countries where primary education spans fewer years tend to be among the countries with the lowest number of hours allocated.

On average, 537 hours are allocated to reading, writing and literature for the whole of full-time compulsory general secondary education. Part of the reason for the substantial difference in allocated hours between primary and secondary education is because primary education usually spans more years. Nevertheless, generally, there is less emphasis on this subject area in the curriculum at secondary level.

6.
Mathematics takes up the second largest proportion of the curriculum in primary education, but its relative importance decreases in compulsory general secondary education

Mathematics is a compulsory subject and represents the second largest proportion of instruction time in primary education. As with reading, writing and literature, its proportion of the curriculum also decreases at secondary level in favour of other subjects, such as natural sciences and foreign languages.

In primary education, around 18 % of the minimum instruction time is allocated, on average, to mathematics, varying from 13 % in Denmark and 14 % in Greece to 22 % in Croatia and Serbia (Figure 7). In Denmark, in grade 1, mathematics is a compulsory subject area with time flexibility and, consequently, instruction time for that grade is not reported in Figure 7 (
).

In about two thirds of the education systems, mathematics covers between 17 % and 19 % of the curriculum. Its weight in the primary education curriculum is especially high in Germany, France, Croatia, Serbia, and Bosnia and Herzegovina (20 % or more).

In full-time compulsory general secondary education, mathematics covers between 10 % and 16 % of the total instruction time recommended for this education level in nearly all countries. Within this narrow range, the highest percentages are found in Croatia, Latvia and Sweden and the lowest in Hungary. There are, however, a few exceptions to this pattern.

In Ireland, mathematics is a compulsory subject with time flexibility in the last grade of full-time compulsory education (grade 10).
In Portugal, in upper secondary education, mathematics is compulsory for students in two tracks/pathways (science & technology and socioeconomics), covering around 75 % of students, but it is optional in the other two (arts and humanities). In Italy, the instruction time reaches 19 % of the curriculum because, at lower secondary level, it includes the teaching of natural sciences (grades 6–8) and ICT (grades 9 and 10).

On average, nearly 639 hours are allocated to mathematics in primary education, 299 hours fewer than are allocated to reading, writing and literature. The number of hours allocated ranges from 305 hours in Bulgaria to 1 056 in Luxemburg. In a little more than half of the education systems (where there is a minimum instruction time defined for this subject area), the recommended instruction time is at least 600 hours. At secondary level, 467 hours are allocated on average to this subject area, 70 hours fewer than are allocated to reading, writing and literature.

Figure 7: Percentage of the recommended minimum instruction time allocated to MATHEMATICS in primary and full-time compulsory general secondary education, 2020/21
	
	Primary education
	
	Compulsory general secondary education
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Source: Eurydice.

Minimum instruction time in hours as defined centrally for maths, per education level, 2020/21
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Source: Eurydice.

Explanatory note

This figure concerns mathematics as a compulsory subject in general education. The percentages were obtained by dividing the total time allocated to this subject area in primary and full-time compulsory general secondary education by the minimum total instruction time provided for the respective education level (and multiplying by 100).

Where it is a compulsory subject area with time flexibility (see Glossary), the instruction time is not reported for the grades or levels concerned (see also the country-specific notes).

Right arrow: The instruction time for mathematics is included in that for another subject area for one or more grades (see the country-specific notes).

Left arrow: The instruction time for other subjects is included in that for mathematics for one or more grades (see the country-specific notes).

Country-specific notes

Denmark: In grade 1, mathematics is a compulsory subject area with time flexibility and the instruction time for this grade is therefore not included.

Germany: The data represent the weighted average instruction time for the compulsory core curriculum subjects, calculated by the Secretariat of the Ministers of Education and Cultural Affairs of the Länder based on the number of students enrolled in the different types of school (reference year 2019/20).
Ireland: At secondary level, data refer only to ISCED 24. In grade 10 (ISCED 34), mathematics is a compulsory subject with time flexibility and the instruction time for this grade is therefore not included.
Spain: The data on intended instruction time are based on national and regional regulations on the curriculum and school calendars (reference year 2020/21). To calculate the weighted averages, statistics on the numbers of students per grade and autonomous community from the Statistics Office of the Ministry of Education and Vocational Training were used (reference year 2018/19).
France: The instruction time for mathematics includes the teaching of ICT in grades 4 and 5 at primary level.

Italy: The instruction time for mathematics includes the teaching of natural sciences in grades 6–8 (lower secondary education) and the teaching of ICT in grades 9 and 10.

Austria: Data for grade 9 are not available, even though this grade is part of full-time compulsory general education.

Poland: In grades 1ꟷ3 of primary education, maths is a compulsory subject area with time flexibility. In the last (4) grade of ISCED 1, the curriculum defines instruction time for this subject area. 
Portugal: In grades 5 and 6 of primary education, mathematics is a compulsory subject area with time flexibility and the instruction time for these grades is therefore not included. At secondary level, data refer to lower secondary education. In grades 10–12, mathematics is a compulsory option that students may choose.

Bosnia and Herzegovina: In grade 1, instruction time for mathematics is included in that devoted to reading, writing and literature.
7.
Natural sciences represent a small proportion of the curriculum in primary education but become more important at secondary level

Natural sciences include subjects such as science, physics, chemistry, biology, environmental sciences and ecology. In many countries, the minimum instruction time devoted to this subject area often includes time for other subjects, such as social studies, technology and ICT, particularly at primary level.

The minimum instruction time recommended for natural sciences includes the teaching of social studies in eight countries: Czechia (grades 1–5), France (grades 1–3), Croatia (grades 1–4), Austria (grades 1–4), Bosnia and Herzegovina (grades 1–4), Liechtenstein (in primary education and in secondary education except in grade 9 in Gymnasium), Montenegro (grades 1–3) and Serbia (grades 1–4).

In seven education systems, it includes the teaching of technology: Ireland (grades 1–6), France (grades 1–6), Cyprus (grades 1–4), Malta (grades 1–6), Austria (grades 1–4), Liechtenstein (grades 6–8 in Gymnasium, grades 6–9 in Oberschule and Realschule) and Montenegro (grades 1–4).

In France, it includes the teaching of ICT (grades 1–3).

In contrast to the areas of reading, writing and literature and mathematics, the teaching of natural sciences becomes more important in compulsory general secondary education. On average, 7 % of the minimum instruction time provided for primary education is allocated to this subject area, while this percentage rises to 13 % at secondary level (similar to that for mathematics) (
) (Figure 8).

In most education systems, natural sciences represents 7 % or less of the curriculum in primary education. In contrast, natural sciences takes up between 10 % and 12 % of the primary curriculum in Greece and Finland. In other countries where the percentage is also 10 % or more (Czechia, Croatia, Austria, Bosnia and Herzegovina, and Liechtenstein), this area includes the instruction time for other subjects such as social studies and technology.

In compulsory general secondary education, the proportion of instruction time for natural sciences in the curriculum increases considerably, representing 8 % or more of the curriculum in all countries. In more than half of the education systems, it accounts for 12 % or more of the curriculum. At this education level, the importance of natural sciences is especially high in Estonia, at 21 % of the curriculum, followed by Romania, Slovenia and Czechia.
In Spain, according to the curriculum, natural sciences is not a compulsory subject in year 10, but belongs to the ‘core option subjects’, which regional authorities or schools can decide whether to introduce into their curriculum. Data for this grade are therefore not reported, although this subject is taught in this grade in a great number of Spanish schools.

In Italy, where instruction time for natural sciences represents less than 7 % of the curriculum, natural sciences is included in the instruction time for mathematics in grades 6–8.

On average, 266 hours of instruction are provided for natural sciences across the whole period of primary education, which is less than one third of the average time spent on reading, writing and literature, and less than half of the average time spent on mathematics. However, at secondary level, the number of hours allocated to this subject area is similar to that for mathematics and only slightly lower than that for reading, writing and literature.

Figure 8: Percentage of the recommended minimum instruction time allocated to NATURAL SCIENCES in primary and full-time compulsory general secondary education, 2020/21
	
	Primary education
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Minimum instruction time in hours as defined centrally for natural sciences, per education level, 2020/21
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Explanatory note

This figure concerns natural sciences as a compulsory subject in general education. The percentages were obtained by dividing the total time allocated to this subject area in primary and full-time compulsory general secondary education by the minimum total instruction time provided for the respective education level (and multiplying by 100).

Where it is a compulsory subject area with time flexibility (see Glossary), the instruction time is not reported for the grades or levels concerned (see also the country-specific notes).

Right arrow: The instruction time for natural sciences is included in that for another subject area for one or more grades (see the country-specific notes).

Left arrow: The instruction time for other subjects is included in that for natural sciences for one or more grades (see the country-specific notes).

Country-specific notes

Bulgaria: Instruction time for grades 1 and 2 is included in that for social studies.

Czechia, Croatia and Serbia: At primary level, the instruction time for natural sciences includes that for social studies.
Denmark: In grade 1, natural sciences is a compulsory subject area with time flexibility and the instruction time for this grade is therefore not included.

Germany: The data represent the weighted average instruction time for the compulsory core curriculum subjects, calculated by the Secretariat of the Ministers of Education and Cultural Affairs of the Länder based on the number of students enrolled in the different types of school (reference year 2019/20).
Ireland: At primary level, the instruction time for natural sciences includes that for technology. At secondary level, natural sciences is either a compulsory flexible subject chosen by schools (grades 7–9) or a compulsory option chosen by students (grade 10) (see Glossary).

Spain: The minimum instruction times are based on national and regional regulations on the curriculum and school calendars (reference year 2020/21). To calculate the weighted averages, statistics on the numbers of students per grade and autonomous community from the Statistics Office of the Ministry of Education and Vocational Training were used (reference year 2018/19).

France: In grades 1–3, the instruction time for natural sciences includes that for social studies; in grades 1–6, it includes the teaching of technology; in grades 1–3, it includes the teaching of ICT.
Italy: Data in this figure refer only to ISCED 34. Instruction time for ISCED 24 is included in that for mathematics.

Cyprus and Malta: The instruction time for natural sciences includes that for technology in grades 1–4 and grades 1–6, respectively.

Austria: At primary level, the instruction time for natural sciences includes that for technology and social studies. Data are not available for grade 9, even though this grade is part of full-time compulsory general education.

Poland: In grades 1ꟷ3 of primary education, natural sciences are a compulsory subject area with time flexibility. In the last (4) grade of ISCED 1, the curriculum defines instruction time for this subject area.
Portugal: In grades 1–6, natural sciences is a compulsory subject area with time flexibility. In grades 10–12, it is compulsory in science & technology track (students may choose two between biology, geology, physics and chemistry), but not in the remaining three tracks
Bosnia and Herzegovina: In grades 1–4, instruction time for natural sciences includes that for social studies.

Liechtenstein: The instruction time for natural sciences includes that for social studies except for grade 10 in Gymnasium.

Montenegro: In grades 1–3, the instruction time for natural sciences includes that for social studies; in grades 1–4, it includes that for technology.
8.
Instruction time for social studies is combined with that for another subject in one or more grades at primary level in about one third of education systems

Social studies includes subjects such as history, geography, community studies, social and political instruction, philosophy and civic education. Citizenship education is generally included in this subject area as a separate subject or is integrated into one or more of the other subjects (
).

In about half of the education systems, at primary level, a specific amount of instruction time is not allocated for social studies. In some cases this is because there is time flexibility and in other cases it is because the time allocated covers a broader range of subjects. There may also be differences between grades.

In Belgium (French, Flemish and German-speaking Communities), the Netherlands and Portugal, social studies are a compulsory subject area with time flexibility for the whole of the primary level. In Poland, this is the case in the first three years of primary education.
The instruction time for social studies is combined with that for natural sciences at primary level in Czechia, Croatia, Austria, Liechtenstein and Serbia. This is the case for specific grades in primary education in France (grades 1–3), Bosnia and Herzegovina (grades 1–4) and Montenegro (grades 1–3). In Luxembourg, the instruction time for social studies is combined with that for religion/ethics and moral education (grades 1–4).
In the remaining half of the education systems, the percentage of time spent on social studies is between 3 % and 13 %. It is below 5 % in Denmark, Lithuania, Romania, Slovakia and Finland. Sweden and Turkey stand out, with over 10 % of time spent on social studies (
) (Figure 9).

The importance of social studies increases at secondary level, but the time allocated to this subject area is still lower than that devoted to mathematics or natural sciences. In more than two thirds of the education systems with a defined minimum instruction time for social studies, it takes up 10 % or more of the total instruction time for compulsory general secondary education. In Ireland and Cyprus, it represents less than 7 % of the total instruction time. In Ireland, history is a compulsory subject in grade 7 and in the future will be a compulsory subject for lower secondary education (ISCED 24, grades 7–9). Civic, social and political education is a compulsory subject for ISCED 24 (grades 7–9). Croatia, Albania and North Macedonia are the countries where social studies is given relatively more importance in terms of instruction time at this education level, at 15 % of the total.

On average, 255 and 407 hours are provided for social studies for the duration of primary education and compulsory general secondary education, respectively.

Figure 9: Percentage of the recommended minimum instruction time specifically allocated to SOCIAL STUDIES in primary and full-time compulsory general secondary education, 2020/21
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Minimum instruction time in hours as defined centrally for social studies, per education level, 2020/21
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Explanatory note

This figure concerns social studies as a compulsory subject in general education. The percentages were obtained by dividing the total time allocated to social studies in primary and full-time compulsory general secondary education by the minimum total instruction time provided for the respective education level (and multiplying by 100). In some countries, the minimum instruction time for the education level covers all the grades but specific instruction time is defined for social studies for only a few grades.
Where it is a compulsory subject area with time flexibility (see ‘Glossary’), the instruction time for the grades or level concerned is not reported (see country-specific notes).

Right arrow: The instruction time for social studies is included in that for another subject area for one or more grades (see the country-specific notes).

Left arrow: The instruction time for other subjects is included in that for social studies for one or more grades (see the country-specific notes).

Country-specific notes

Bulgaria: Instruction time for grades 1 and 2 includes that for natural sciences.

Czechia, Croatia and Serbia: In primary education, social studies is integrated into natural sciences.

Denmark: At primary level, the minimum instruction time for social studies refers to grades 4–7. No instruction time is defined for this subject area in grades 1–3.
Germany: The data represent the weighted average instruction time for the compulsory core curriculum subjects, calculated by the Secretariat of the Ministers of Education and Cultural Affairs of the Länder based on the number of students enrolled in the different types of school (reference year 2019/20).
Greece: At primary level, the minimum instruction time for social studies refers to grades 3–6. No instruction time is defined for this subject area in grades 1 and 2.

Ireland: At secondary level, data refer only to ISCED 24. In grade 10 (ISCED 34), History and Civic, Social and Political Education are compulsory subjects in the last grade of full-time compulsory education.
Spain: The data on intended instruction time are based on national and regional regulations on the curriculum and school calendars (reference year 2020/21). To calculate the weighted averages, statistics on the numbers of students per grade and autonomous community from the Statistics Office of the Ministry of Education and Vocational Training were used (reference year 2018/19).
France: At primary level, the minimum instruction time for social studies refers to grades 4ꟷ5. In grades 1ꟷ3, social studies are integrated into natural sciences. In lower-secondary education (grades 6ꟷ9), the instruction time for social studies includes religion/ethics/moral education.
Italy: Data in the figure refer only to ISCED 34. In grades 6–8, the instruction time for social studies is included in that for reading, writing and literature.

Luxembourg: At primary level, the minimum instruction time for social studies refers to grades 5 and 6. In grades 1–4, social studies is integrated into religion, ethics and moral education.

Hungary: There is no instruction time defined for social studies at primary level (grades 1–4), but other subjects include certain elements of social studies.
Austria: Data for grade 9 are not available, even though this grade is part of full-time compulsory general education.

Poland: In grades 1–3 of primary education, social sciences are a compulsory subject area with time flexibility. In the last (4) grade of ISCED 1, the curriculum defines instruction time for this subject area.
Portugal: In grades 10–12, social studies is compulsory in social & economics track. Students may choose two between economics, history, and geography – and other social sciences in grade 12. Only history is compulsory in humanities track.
Romania: At primary level, the minimum instruction time for social studies refers to grades 4 and 5. No instruction time is defined for this subject area in grades 1–3.

Slovenia and Iceland: In full-time compulsory general education, the instruction time for social studies includes religion, ethics and moral education.
Slovakia: At primary level, the minimum instruction time for social studies refers to grades 3 and 4. No instruction time is defined for this subject area in grades 1 and 2.

Finland: At primary level, the minimum instruction time for social studies refers to grades 4–6. No instruction time is defined for this subject area in grades 1–3.

Bosnia and Herzegovina: At primary level, the minimum instruction time for social studies refers to grade 5. In grades 1–4, social studies is integrated into natural sciences.

Liechtenstein: In primary education and in Oberschule and Realschule, social studies is integrated into natural sciences except in grade 9 in Gymnasium.

Montenegro: At primary level, the minimum instruction time for social studies refers to grades 4 and 5. In grades 1–3, social studies is integrated into natural sciences. In full-time compulsory general education, the instruction time for social studies includes religion, ethics and moral education.
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Recommended Annual Instruction Time
in Full-time Compulsory Education in Europe – 2020/21
One of the key elements in the learning process is the instruction time available to students. In fact, not only the quality of instruction but also the time spent for learning can have a positive effect on students’ learning process. This instruction time report analyses the recommended minimum instruction time in full-time compulsory general education in 39 European education systems for the year 2020/21. Special attention is paid to reading, writing and literature, mathematics, natural sciences and social studies. The report outlines how reading, writing and literature are the subject areas that take up the largest share of instruction time, especially in primary education. Mathematics represents the second largest share of instruction time. The report also briefly examines whether the COVID-19 crisis has affected total instruction time. In addition to the comparative analysis, the report also includes national diagrams that illustrate data by country and subject, collected jointly by the Eurydice and the OECD NESLI networks.
The Eurydice Network’s task is to understand and explain how Europe’s different education systems are organised and how they work. The network provides descriptions of national education systems, comparative studies devoted to specific topics, indicators and statistics. All Eurydice publications are available free of charge on the Eurydice website or in print upon request. Through its work, Eurydice aims to promote understanding, cooperation, trust and mobility at European and international levels. The network consists of national units located in European countries and is co-ordinated by the European Education and Culture Executive Agency (EACEA). 
For more information about Eurydice, see: 
https://eacea.ec.europa.eu/national-policies/eurydice/.
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